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表 1  境外办学类别 








                                                 
1输出国和目的国均指境外办学输出国家（地区）及其目的国家（地区）。下同。 
















资料来源：KNIGHT J. Transnational education remodeled: toward a common TNE 







































表 2  跨国教育不同模式的关键要素比较分析 
类别和
形式 
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A Study on the Conceptual Framework of Chinese 
Universities to Go Abroad to Run School 
CHEN Huirong1,2 
(1.Center of Research on Higher Education Development, Xiamen University, Xiamen 361005, China; 2.Center of 
Research on Chinese-Foreign Cooperation in Running Schools, Xiamen University, Xiamen 361005, China) 
Abstract: The premise for the development and function of overseas schooling is to have a clear 
understanding of its concept. However, overseas schooling has gained its meaning through daily 
use rather than conceptual basis, and there is no consensus on this fundamental issue in theoretical 
and practical fields. The development and use of terminology in cross-border education, its main 
categories and common elements reflect the focus of its theoretical and practical development, the 
development context of core elements and the key points of its conceptual framework, and they 
are also the basis of dialogue and communication between Chinese overseas education and 
cross-border education. The framework theory provides a theoretical basis for analyzing the 
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conceptual framework of overseas schooling. Therefore, It is an important path to grasp the 
conceptual elements of overseas schooling in a historical and comprehensive way, through using 
the framework theory, taking the essential nature of overseas schooling as the logical starting point, 
analyzing the objectives, host body, modes of running, provision of courses, teaching staff, 
enrollment targets, qualifications/degrees awarding, and the quality guarantee of overseas 
schooling, and the logical relationship between them. The final goal is to construct a conceptual 
framework for overseas schooling that is not only in line with the development of overseas 
education of China, but also can be compared and dialogued with cross-border education of other 
countries. 
Keywords: overseas schooling; conceptual framework; development of terminology; type of 
running school; conceptual elements 
 
